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OUR APPROACH
At St Mary and St Peter Catholic Primary School, our Teaching and Learning approach is founded upon proven, evidence-based research findings. It is rooted in clear pedagogical principles and works alongside our creative, carefully constructed and deliberately sequenced curriculum to provide our pupils with outstanding opportunities for learning. 
Through regular, relevant and robust Continuous Professional Learning (CPL) for all adults at St Mary and St Peter, teachers and support staff alike are provided with opportunities to reflect upon their current practice, to explore excellent models of expertise found elsewhere and to refine their approach. All staff participate in continuous professional dialogue around teaching and learning methods. This professional dialogue centres around peer observations of teaching, both whole class and flexible groupings, sharing ideas and resources and the use of a supportive coaching programme. Personal and professional improvement in the quality of teaching and learning at St Mary and St Peter is placed at the heart of what we do. 
‘Every teacher needs to improve, not because they are not good enough, but because they can be even better’. (Professor Dylan William)
At SMSP we place our mission statement, values and key drivers at the heart of the implementation of our curriculum:

❖ Spirituality (loving caring influence)
❖ Aspiration (Personal development - Develop knowledge and skills to have the best Impact on the world, self-motivated and resilience)
❖ Opportunity (broadening/deepening horizons, self-expression, confidence, uniqueness)
❖ Diversity (embracing cultures, engagement with others, collaboration, acceptance, understanding, respect)











Our pupils’ diverse cultural backgrounds and experiences inform the planning of authentic and meaningful learning opportunities, facilitating the development of social, cultural and global awareness.
Also at the root of our philosophy is the St John the Baptist Catholic Multi Academy Trust  ‘Teaching and Learning’ model, which is explained further within this policy.
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		ENGAGE Our Trust Model 
‘Teachers know their pupils well and engage them in building supportive, inclusive and stimulating learning environments. Teachers motivate and empower students to manage their own learning and develop autonomy. Pupils reflect on what they know, begin to make connections between prior and new learning and organise thinking towards a big question.










What This Looks Like At St Mary and St Peter:
In designing the sequence of learning, teachers and learners are using a prime learning challenge, expressed as a question, as the starting point. Using the information gained from pre-learning tasks and the school’s context, a series of subsidiary challenges are then planned into each session. Each subsidiary learning challenge is also expressed as a question. This helps to scaffold children’s learning experiences towards a deeper response which can show a full account of their knowledge and understanding. 
An example of an enquiry question: What was our local seaside like in the past? 
The subsidiary questions would be:
1.	What have you enjoyed about going to the seaside? 
2.	What did people do at the seaside in the past?
3.	What did people wear and how has it changed?
4.	What are the traditional seaside foods in this area and how have they changed?
5.	What was our local seaside like in the past?
Teachers establish pupils’ individual starting points at the beginning of a sequence of work; this recognises that pupils come to new learning with differing levels of prior knowledge and understanding, and that therefore teachers need to know where to scaffold or extend teaching objectives. Starting points are identified through pre-learning tasks such as discussions, challenges, mind-maps or through careful questioning. ‘Well planned pre-learning tasks should help to bring out what learners already know; what misconceptions they may have and what interests them’ (SJB MAT Teaching and Learning Model).
Once starting points have been established, teachers are then able to plan the learning activities which will best facilitate the learning intentions. Lessons are designed to be well-paced and purposeful, maximizing learning opportunities and minimizing ‘dead-time’ – for example, the transition time between lessons. Teachers use a wide range of models and resources effectively, along with clear success criteria, so that pupils stay engaged with their learning. Pupils have a clear understanding of what they are trying to achieve and the steps they need to take in order to get there. They are encouraged to evaluate their own learning, suggest improvements and identify their own next steps.
In order to maintain engagement in learning, teachers adapt their teaching to respond to individual, group or class needs. They may use flexible groupings, ‘scaffolded’ tasks, worked examples, additional practice time, direct instructions or teaching assistant support.
The classroom environment is a key factor in engaging pupils with the teaching and learning process. It should be inviting and well-organised, with carefully chosen and well-kept resources easily available to anyone who needs to independently access them. Displays are relevant and informative; either being an opportunity to showcase excellent examples of work, a revision of previous work or as an aid to ongoing work – for example, a ‘Working Wall’. Wherever possible, displays are interactive so as to promote engagement, with prominently displayed vocabulary, labels and/or questions. Pupils are expected to help contribute to, maintain and take pride in their learning environment.
We believe that engagement with parents and carers is a key component to successful learning. Teachers share their planning on the school’s website, by sending home Knowledge Organisers (see Appendix) and termly curriculum overviews and by inviting parents and carers into the classroom on a regular basis to share in the pupils’ learning experience. Wherever possible, we ask parents to share their personal skills and areas of expertise to reinforce or enhance the curriculum.
EXPLAINOur Trust Model 
‘Teachers explicitly introduce and teach relevant knowledge, concepts and skills in multiple ways to connect new and existing knowledge. They challenge misconceptions and prepare pupils to navigate their own learning. Pupils know what excellence looks like and how to achieve it, as well as the mistakes to avoid’.







What This Looks Like At St Mary and St Peter:
Teachers will always introduce new learning by explaining where it fits in with what pupils already know. They will explain why and how pupils will be learning new content, and share what the intended end outcome should look like. 
Explanations will be carefully pitched to the age of pupils; all teachers aim to provide ‘concise, appropriate, engaging explanations that are just right – neither too short nor too long; neither too complex nor too simple’. (Great Teaching Toolkit Evidence Review - Evidence Based Education June 2020) 
Teachers explain new learning using a wide variety of teaching techniques and carefully sourced resources. They use a scaffold ‘I do, we do, you do’ approach, ‘dual coding’ (where images work alongside words or numbers to aid learning) and practical demonstrations where appropriate. Pupils are also encouraged to explain their learning to each other to aid consolidation.
Explanations will be backed up by clear models – both WAGOLLS (What A Good One Looks Like) and WABOLLS (What A Bad One Looks Like) so that pupils have opportunities to explore features that make up examples. Teachers will also ‘talk through’ their thoughts and actions as they model examples, so that pupils have a clear understanding of the thinking behind practising new learning. 
As part of the explanation process, teachers will explicitly share success criteria with pupils so that they are clear about what needs to be included in their work. Wherever possible, success criteria will be jointly constructed with pupils so that they are more directly involved with their own learning. 


Knowledge Organisers
These are introduced at the beginning of the learning journey and are referred to throughout the topic. They include the key knowledge in which children are expected to learn and remember. See an example below:
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Most knowledge organisers will include:
●	the essential facts about the topic, usually laid out in easily digestible chunks
●	key vocabulary or technical terms and their meanings
●	images such as maps, diagrams and time lines
●	famous quotations, if relevant.
Using Knowledge organisers at SMSP: 
· [bookmark: _Hlk132709119]Shared at the start of a topic with both children and parents to encourage discussion and prior research. 
· Used as a regular retrieval tool. E.g. Mix up practice using short, low stakes quizzes, games, partner discussion, and so on, rather than constant formal testing. Do the children know more than is included on the knowledge organiser? Ask higher-level ‘why’ questions to stretch the children’s understanding and add detail. Used to identify knowledge gaps throughout the topic.
· Are to be kept in the children’s books for regular reference.
· Are to be used to make links to help children understand how their learning connects. For example, remind the children of a previous year’s knowledge organiser and discuss how their new knowledge links and builds upon it.
· Are to be used to support spelling and the use of key vocabulary. Children are referred back to the knowledge organiser to ensure appropriate vocabulary is used correctly. They are an essential tool for teaching high-tier vocabulary.




EXPLOREOur Trust Model 
‘Teachers facilitate and monitor pupil progress in learning and provide multiple, structured opportunities for practising new skills and developing fluency. Pupils build on prior knowledge and explore and investigate objects, events and situations. Pupils construct or revise their own explanations and mental models.’








What This Looks Like At St Mary and St Peter:
Pupils are provided with numerous opportunities to explore their learning in greater detail through the regular practice and application of both new and previously learned knowledge and skills. New learning is broken down into small chunks, with scaffolds or extensions where appropriate and then practised until pupils are fluent.
Our curriculum is planned in such a way as to allow them to apply their learning in different ways, building firmer connections between what they are taught and ensuring a ‘mastery’ approach. For example, when they have learned how to add fractions they might practice this skill in a range of problem-solving scenarios, create their own guide to adding fractions or design and deliver a presentation to their peers on the common mistakes pupils might make when they add fractions.
Our curriculum is also deliberately designed so that pupils have built-in opportunities to re-visit concepts, knowledge and skills they have previously been taught in order to consolidate their learning. Research shows that you learn more, and retain it for longer, when you retrieve information in different ways. Regular retrieval practice is planned into lessons and pupils are continually encouraged to identify links between what they already know and what they are being taught. Teachers use a wide range of retrieval techniques, including quizzes, mind-maps and flashcards.
Using retrieval practice helps to build automatic recall of essential knowledge and ideas as it:
•	provides time and multiple opportunities for pupils to practise, embed and reinforce new learning until learning is fluent and secure
•	Adapts learning, providing support, prompts and scaffolding (guided practice) through the initial stages of practice, including breaking tasks down into smaller constituent components; or providing additional stretch through questions to extend thinking
•	Gives pupils opportunities to interact with and support each other in learning
•	Uses flexible grouping to support pupils to fill knowledge gaps or deal with misconceptions
•	Regularly monitors pupils’ understanding and adapts instruction to meet pupils’ needs
•	Uses a range of questioning techniques to engage pupils, stimulate further investigation and redirect pupils when necessary
•	Promotes pupils' independence and prepares them to undertake self-directed inquiry
•	Gradually removes support as pupils’ expertise increases (e.g. ‘I do-We do-You do’ mode – from guided to independent practice)                 
ELABORATEOur Trust Model 
‘Teachers challenge pupils to move from surface to deep learning, building their ability to transfer and generalise their learning. They support pupils to be reflective, questioning and self-monitoring learners. Pupils apply, extend or elaborate (stretch) their knowledge and skills through problem solving, designing experiments etc.’









What This Looks Like At St Mary and St Peter:
One of our school drivers is ‘Aspiration’: we have high expectations for all our pupils no matter what their starting points, and they are all provided with challenge opportunities through a ‘low threshold, high ceiling’ approach throughout the curriculum.
Teachers and Subject Leaders have a clear idea of what progression looks like in learning and know how to plan for learning activities which deepen understanding, such as providing opportunities to problem-solve, explain, justify, evaluate, analyse or create. Pupils are expected to demonstrate their learning in a variety of ways, working both collaboratively and independently on tasks.
We encourage pupils to ‘go deeper’ into their learning by teaching them how they can formulate and test their own ideas, find and present evidence to support their thinking and present their findings confidently to an audience. We aim to develop learners who are also able to question others and have independent views backed up by clearly articulated evidence.
Teachers work hard to build strong relationships with all the pupils in their care; this establishment of a positive classroom climate based on mutual trust enables pupils to take risks with their learning – using and applying knowledge autonomously and confronting challenge with confidence. 
We recognise that some pupils find challenge difficult; this is why we explicitly teach strategies to help them deal positively with it. From providing easily accessible self-help resources such as number-lines or word-banks, to sentence stems to help them formulate answers, to prominent classroom display reminders about how to approach challenge, St Mary and St Peter is committed to enabling pupils to become autonomous in their response to challenge and to independently stretch their own learning.
Teachers nurture resilience and risk taking by:
• praising pupils for attempting or persevering with challenging work or exceeding expectations
• demonstrating what to do when facing challenging content and how effort leads to learning success
•  facilitating learning activities that challenges and deepens knowledge and understanding, including: activities involving discipline-rich inquiry, problem solving, collaboration and pupil choice
•  modelling and developing pupils’ critical, creative and higher order thinking skills
•  supporting pupils to form theories, find patterns and make connections in their learning
•  challenging pupils to demonstrate their learning in a variety of ways
•  encouraging pupils to share their learning and challenge each other
•  questioning to probe pupils thinking and prompt them to justify their responses; getting responses from all pupils
• providing pupils with targeted feedback that challenges them to reflect on and refine their understanding at various points in a learning sequence

EVALUATEOur Trust Model 
‘Teachers use multiple forms of assessment and feedback to help students improve their learning and develop fluency. They monitor pupil progress and analyse data to draw conclusions about the effectiveness of their teaching practices, identify areas for improvement and address pupils’ learning needs. Pupils are encouraged to evaluate and assess their own progress and understanding and provide evidence of their learning in different ways.’ 










What This Looks Like At St Mary and St Peter:
We believe that feedback (from adults to pupils, pupils to adults or from pupils to pupils) should primarily be informative, not evaluative. This means that written and verbal feedback is designed to give the learner information which will enable them to develop their knowledge, skills and understanding as they work on a particular learning objective, rather than leaving it until the end when the lesson – or sequence of lessons – is over. Feedback, in order to be effective, needs to be’ timely, specific and helpful’ (Ron Berger).
However, the evaluation of pupils’ work is a continuous process; when it occurs during the learning cycle (through observation, questioning, listening, small task completion etc.) it is called formative assessment; it helps the teacher to see how the pupil is progressing on their journey towards achieving the learning intention and gives them information to scaffold the next steps or to challenge pupils more deeply. When evaluations are completed at the end of a sequence of work or at certain assessment points during the year (through presentations, assessed work, tests etc) this is generally called summative assessment (although summative assessments can also be used for formative purposes.)
From Nursery upwards, we encourage pupils to evaluate their own progress towards meeting their learning goals and to suggest what they might need to do to next. We do this by always making the different elements – or ‘success criteria’ – of a learning task very clear, using visual images as well as words (dual coding) where appropriate. 
Live marking
Live marking as the lesson happens encourages children to talk about their learning by reflecting on what they did or are doing. It challenges children to consider how they know they are successful or to know what steps to take next. Children are challenged to prove their understanding by posing responses and explanations in different ways. It is an immediate way of sharing with children their next steps and for them to be involved in this process.

Learning Walls
Learning walls are both a tool for teaching and for children to access to aid their learning. The following can be included on learning walls:
· Maths reasoning stems
· WAGOLLS
· Steps to Success
· Key Vocab
· Thinking prompts
· Worked examples
· Planning stages
· Editing stations
· Children’s work that is a good example to others 
The Books
Standards in books should demonstrate high expectations from teachers and pupils alike. Children’s hearts should be connected to their learning through an aspiration for beautiful work. 
Types of lessons- HITS (High Impact Teaching Strategies)
What are High Impact Teaching Strategies?
The High Impact Teaching Strategies (HITS) are nine evidence-informed instructional practices that reliably improve pupils’ learning. The HITS will not be new to most teachers. On their own the HITS are not a complete framework for professional practice – they are part of a set of instructional practices which together provide a comprehensive school and MAT Teaching and Learning Model.
Using HITS to teach a concept or skill that pupils need to learn will increases the chances that they will successfully learn it, compared to using other strategies. However, although these practices are reliable, they are not infallible. Knowing their pupils and how they learn, teachers are best-placed to judge whether a HITS or another strategy is the best choice to teach that concept or skill.
· Setting Goals - Effective teachers set and communicate clear lesson goals to help pupils understand the success criteria, commit to the learning, and provide the appropriate mix of success and challenge.
· Structuring and Scaffolding Lessons– Effective teachers plan and deliver structured lessons which incorporate a series of clear steps and transitions between them, scaffolding learning to build students’ knowledge and skills. They support learning by facilitating rather than directing, fostering goal setting and collaboration to develop pupils’ autonomy.
· Explicit Teaching (Direct Instruction) - Effective teachers use explicit teaching to provide instruction, demonstrate concepts and build pupils’ knowledge and skills. In explicit teaching practice, teachers show pupils what to do and how to do it and create opportunities in lessons for pupils to demonstrate understanding and apply the learning.
· Modelling and Worked Examples- Effective teachers use worked examples to reduce pupil cognitive load, enabling them to focus on understanding a process which leads to an answer, not the answer itself.
· Retrieval Practice – Research has demonstrated time and again that retrieval practice, or reconstructing knowledge by bringing it to mind from your memory, has been shown to improve meaningful learning. (see Roediger et al., 2011) Low stake quizzes, POP TASK, multiple choice tests etc
· Spaced Practice - It takes ‘three or four experiences involving interaction with relevant information for a new knowledge construct to be created in working memory and then transferred to long-term memory’ (Nuthall, 2000, p.93). Spaced practice provides pupils with multiple opportunities to encounter, engage with, and elaborate on new knowledge and skills. It is not simple repetition or drill work. Research demonstrates that deep learning is developed over time via multiple and spaced interactions with new knowledge and concepts. 
· Feedback and Questioning - Effective teachers use two-way feedback to gather information about a pupils’ understanding, to assist pupils to advance their own learning, and to verify the impact of their own practice. (See Feedback and Marking Policy). They also regularly use questioning as an interactive means to engage and challenge pupils, and use it as a tool to check pupil understanding and evaluate the effectiveness of their teaching.
· Adaptive Teaching - Responsive teachers ‘check learners understanding systematically, identify misconceptions accurately and provide clear direct feedback. In doing so, they respond and adapt their teaching as necessary, without unnecessarily elaborate or differentiated approaches.’ Ofsted EIF 2019
· Metacognitive Strategies - Effective teachers use metacognitive strategies to help pupils develop awareness of their own learning, to self-regulate, and to drive and sustain their motivation to learn. Metacognitive strategies empower pupils to think about their own thinking more explicitly. Awareness of the learning process enhances control over their own learning.
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The Classroom Environment
The classroom environment should be organised and inviting. Each classroom should reflect the learning atmosphere and expectations of a class. Anything in the learning environment that takes away the attention from the subject material is hindering learning.
Where resources are used frequently, they should be stored so that they are easy to access labelled, where appropriate. The room should be clutter free, easy to navigate and equipment and resources should be kept in good order. All children must be encouraged to look after and contribute towards the management of their own rooms, ensuring that they are in a good enough order to begin learning each session. Resources should be easy for adults and children to locate and access.
Displays and learning walls should be purposeful and well presented. Key vocab should be bold, and large enough to see anywhere in the room, images might be captioned. Displays of work might have interactive questions, children’s quotes and/or make reference to enquiry questions posed during the learning journey. Handwritten additions to displays and learning walls should be in the CPSWV joined handwriting font – modelling accurate and consistent handwriting. Handwritten additions should be large and bold enough to be seen for the purpose which they have been designed.
Every classroom should have an inviting and well organised reading area. They should be in good condition and age appropriate. Children must be encouraged to look after books and treat them carefully. Books should be clearly displayed and accessible. Books to reflect topics or specific subjects should be displayed, alongside any displays or work, to foster engagement and to provoke interest. The value and importance of books should be reflected in the environment. Reading widely throughout the curriculum, is vital for introducing new concepts and vocabulary. The use of high quality texts enables subject specific vocabulary development and for children to have something to hand their new knowledge onto.
In order to emphasise that the classroom environment is one to be treated with respect, any table top visual prompts or mats should be refreshed as they get worn and tattered.
In order for teaching and learning to be focused, reduce the ‘noise’ around the whiteboard areas and minimise the content of presentations to avoid cognitive overload. Simplicity – less is more.
REVIEW
What This Looks Like At St Mary and St Peter:
The Teaching and Learning Policy will be reviewed every two years – or sooner if necessary - by the SLT and Governors.
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Inspirational Figures (Black history and the changing role of women)

Key Vocabulary
Key Vocabulary:
Black lives matter
Rosa Parks

Nelson Mandela
Mahatma Gandhi
Martin Luther King
Computers with skirts
NASA

calculations
equations STEM
civil rights

human rights
astronauts racism
sexism

Dorothy Vaughan
Mary Jackson
Katherine Johnson
Christine Darden
Nobel Peace Prize
free speech boycott
segregation
unconstitutional
caucasion

n American

Social and Historical Context

‘Why are civil and human rights important?

Subsidiary questions:

How has Rosa Parks helped to make the world a better place?
What did Martin Luther King mean when he said ‘I have a
dream..
What s it like being a woman working at NASA?

How has the Civil Rights movement changed the world we live
in?

Computers in skirts:

When Dorothy Vaughan, Mary Jackson, Katherine Johnson, and
Christine Darden joined NASA, they were hired as "human
computers” — their mathematical genius was put to use calculating
launch trajectories for America's first trips to space. They overcame
both racism and sexism, carved out careers i science, and

participated in some of NASA's greatest triumphs
A £ NASA's * lohason hand.calculated

Rosa Parks:
On December 1st, 1955 Rosa Parks boarded a bus in Montgomery Alabama. She sat in the first row
of the section of the bus esignated for African Americans. As the bus filled up the bus driver
demanded that Parks and other African Americans give up their seats to Caucasians who were
standing. Parks refused and was arrested for allegedly breaking Chapter 6, Section 11 segregation
aw of the Montgomery City code.

On December 5th, 1955, the Montgomery bus boycott was started. This boycott was fuelled by the
actions and arrest of Rosa Parks just several days earlier.

On December 20th, 1956, the Montgomery bus boycott ended when the United States Supreme.
Court ruled that the segregation laws for buses in Alabama were unconstitutional

Martin Luther King:

When Martin Luther King was growing up, life was hard for African Americans. The Southern
United States operated under the ‘lim Crow laws’ that kept black and white people separated in
what was called ‘segregation'. Black people had different schools, toilets and even sections of the
bus to white people. They were also denied the right to vote in elections.

His first major role in the Civil Rights Movement came in 1955, after an African American lacy -

elaborate equations...including the trajectories that helped launch
the Apollo 13 mission to the moon. And when disaster befell the
Apollo 13 mission, it was Johnson's light-path calculations that
brought the astronauts safely home.

Rosa Parks - was arrested for refusing to give up her seat to a white man on a bus. Martin helped
to organise a boycott of the city’s buses. After 381 days of protest, a court finally ruled that such
segregation laws should no longer be recognised.

Martin was a great believer in peaceful protest, inspired by the Indian activist Mahatma Gand.
His protests used no-violent tactics, even when the protesters themselves were met with violence
from the police.

1n 1963, Martin gave his famous “I Have a Dream” speech, at a famous rally named ‘March on
Washington.’ Over 250,000 people gathered in the country's capital to hear Martin and other
activists speak about the importance of civi rights. It has become one of the most famous
speeches i history and focuses on Martin's dream of a society where black people and white
people live together in harmony.

In 1964 - 99 years after the abolition of slavery  the
segregation and discrimination in the USA.

In October 1964, Martin won the Nobel Peace Prize
Tragically, Martin Luther King Jr was assassinated in 1968 in Tennessee, where he had given a
speech the day before. He was standing on the balcony his hotel when he was shot.

I Rights Act was passed, outlawing racial
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The pair tried again and
this time they were
successful However they
got split up and could not
agree on who reached the
North Pole first.

3
1912
Henson writes a book

about his adventures.
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1928
Henson is finally
recognised with Peary as
the first people to reach
the North Pole.
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1955
Henson died, aged 88.

1902-1905
The pair try and
fail to reach the
North Pole
multiple times.

1898

Henson begins

4 year expedition

with Peary in the
Arctic.

1887
Henson meets Robert
Peary, an explorer who
invites him on an

expedition to the Arctic.

eline - Matthew Hensol

History Unit 2 - Shackleton and Henson

Key Vocabulary

endurance - The abiify 1o keep doing
something difficult, unpleasant, or painful for
along time.

navigate - To move thiough a parficular
course in an unfamiliar area.

1868
At 12 years old,
Henson began
working on a
ship.

‘continent - The worlds main confinuous
expanses of land (Europe, Asia, Aftica, North
‘and South America, Australia, Antarctical.

Antarctica - The confinent
sumounding the South Pole: almost entirely
covered by an ice sheet.

packice - A large area of ice floating in the
sea, formed by smaller pieces freezing
together.

Southern Hemisphere - The half sphere of
Earth which is South of the equator.

climate - The general weather condifions
usually found in a parficulor place.

expedition - A joumney undertaken by o
group of people with a particular purpose.

Timeline - Ernest Shackleto
First Expedition

1874 1890 1898 1901
Ernest He Shackleto He joins Captain Falcon
Shackle Jjoins. on an Antarctic
ton was the becomes Expedition but became
born. Navy. a master ill and was sent home.

mariner.

Second Expedition

1907
Shackleton leads an
expedition on a ship called
The Nimrod and gets
within 112 of the South Pole

Third Expediition

1914
He departs from
London on a ship
called The Endurance’
to lead another
expedition.

Fourth Expedition

1866
Matthew
Henson is
bornin
America.

1922
Before
reaching the
South Pole,
Ernest died of
of a heart

0§¥k.
1921
He sefs off on a
fourth
expedition on a

ship called The
Quest.

*

1916
The crew
escape to
Elephant
Ireland and
were rescued.
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His ship
becomes
trapped in ice..
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